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structures in kindergarten, first, and second graders, this test
examines specific linguistic structures which appear to be acquired
during the early elementary school years. Thirty-six sentences of
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instrument's derivation in psycholinguistic research and its
reflection of an expected developmental trend. Mean scores for
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Purpose - To measure the acquisition o-\ syntactic structures in
kindergarten, first, and second grade children.

Date of Construction - 1972

Physical Description - The test, which takes ten to fifteen minutes
to administer, permits the examination of specific
linguistic structures which appear to be acquired during
the early elementary school years. A search of literature
related to synfactic acquisition yielded the test items.
Thirty-six sentences of equal length, and consisting of
words from a first grade word list are used to examine
fifteen structures. These structures include: mass nouns,
unmarked indirect objects, comparative and superlative
adjectives, irregular noun plurals, have used alone,
introductory adverbs, introductory participial phrases,
modals might and dare, coordinates except and or, unmarked
adjective clauses, nominals, sentence pattern with a
subject and a passive or copulative verb followed by a
predicate nominative and another pattern, irregular past
tense forms, the present perfect tense with got, and a
sentence pattern with an expression of time followed by
the subject and a verb and an expression of place and
another pattern. The complete instrument follows on page 2.
A scoring guide is available from ERIC.

Validity, Reliability, and Normative Data:

Content validity rests with the instrument's derivation in psycho-
linguistic research and its reflection of an expected developmental
trend. Mean scores for kindergarten (N = 132) were 15.88, for first
grade (N = 113) 20.02, and for second grade (N = 140) 22.55. Multi-

variate analysis of variance revealed significant differences between
grade levels at the .001 level. The s-method developed by Scheffe was
used to test comparisons of mean scores. The mean difference between
kindergarten and first grade was significant at the .01 level. The mean
difference between first and second grade was significant at the .05
level. The reliability of the test was checked using chi square
analysis by examining the scoring for each pair of sentences based on
the same structure from a randomly selected sample of ten tests at each
grade level. This analysis revealed significant differences beyond the
.001 level.
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LINGUISTIC STRUCTURES REPETITION TEST*

Carol Fisher, PH.D.

Purpose. This test was developed to measure the acquisition of
syntactic structures in kindergarten first, and second grade children.

Rationale. Most of the observations of language acquisition have
been based on an analysis of samples from children's oral language.
This has been particularly valuable in studying the language of very
young children and in looking at developmental trends across age groups.
It does present two problems; this kind of analysis is very time consuming
and difficult to io with a large number of subjects, and with more mature
children the structures which are acquired are less frequently used
ones and a large sample taken in a variety of linguistic situations may
be required to find particular structures.

This test, which takes ten to fifteen minutes to administer, allows
for examination of specific syntactic structures that appear to be
acquired during the early elementary school years. The structures
selected were identified in a careful search of the literature on
syntactic acquisition and come from studies conducted by Fraser, Bellugi
and Brown; Perko; Deighton; O'Donnell, Griffin and Norris; Menyuk; and.
Strickland.

11,d repetition technique has been used in recent studies to test
for a range of syntactic structures and appears to be a valid process.

pearip:ion. The test consists of thirty-six sentences examining
fifteen structures. These structures are: mass nouns, unmarked indirect
objects, comparative and superlative adjectives, irregular noun plurals,
have used alone, introductory adverbs, introductory participial phrases,
modals might and dare, coordinates except and orl unmarked adjective
clauses, nominals, sentence pattern with a subject and a passive or
copulative verb, followed by a predicate nominative and another pattern:,
irregular past tense forns, the present perfect tense with got, and a
sentence pattern with an expression of time followed by the subject and
a verb and an expression of place and another pattern. Each sentence
has the same length--eight words--and the vocabulary used corresponds to
words identified as known to first graders on the Dale-Schuh List of
1400 Words, Proper names were eliminated since they often distracted
children from the task on the preliminary testing.

Validity and Reliability. The validity of the sentence repetition
test to measure acquisition of syntactic structures rests on its content
validity. This was built into the test by basing it on linguistic
structures suggested by psycholinguistic research and supported by the
fact that it does reflect the expected developmental trend.
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The mean scores of kindergarten, first grade and second grade
subjects vere as :ollows:

Kindergarten N = 132 15.879
First Grade N = 113 20.022
Second Grade N * 140 22.550

Multivariate analysis of variance revealed significant differences
between grade levels at the .001 level. The S-method developed by
Scheffe was used to test comparisons of mean scores. The mean difference
between kindergarten and first grade (4.143) was significant at the .01
level with the Scheffe comparative ratio of 4.767 (CR ni = 3.053). The
mean difference between first grade and second grade 0.528) was
significant at the .05 level with the Scheffe comparative ratio of 2.948
(CR.05 = 2.458).

The reliability of the test was checked by examining the scoring
for each pair of sentences based on the same structure from a randomly
selected sample of ten tests at each grade level using chi square analysis.
This analysis revealed significant differences beyond the .001 level
in the observed frequencies of points scored for the first and second
sentence of each pair on the same structure since the chi square equalled
131.91 and with four degrees of freedom a chi square of 18.465 is
required for the .001 level of significance.
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a
s
 
c
o
t
 
t
o
 
m
a
r
c
h
 
b
e
h
i
n
d
 
u
s
.

i
4
.
 
T
h
e
 
t
e
a
c
h
e
r
 
a
s
k
e
d
 
u
s
 
t
o
 
w
h
i
s
p
e
r
 
n
o
t
 
t
a
l
k
.

1
5
.
 
S
h
e
 
c
h
o
s
e
 
t
h
e
 
t
i
n
y
 
k
i
t
t
e
n
 
t
h
e
 
b
o
y
 
w
a
n
t
e
d
.

_
1
6
.
 
S
a
n
t
a
 
C
l
a
u
s

h
a
s
 
s
o
m
e
 
h
e
:
p
e
r
-
5
 
a
n
d
 
e
i
g
h
t
 
r
e
i
n
d
e
e
r
.

1
7
.
 
H
e
'
d
i
d
n
'
t
 
d
a
r
e
 
w
a
l
k
 
o
n
 
t
h
e
 
i
c
y
 
s
i
d
e
w
a
l
k
.

1
8
.
 
M
y
 
b
i
g
 
s
i
s
t
e
r
 
w
r
o
t
e
 
t
h
e
 
s
o
l
d
i
e
r
 
a
 
l
e
t
t
e
r
.

1
9
.
 
T
h
a
t
 
m
a
n
 
i
s
 
c
a
p
t
a
i
n
 
a
n
d
 
h
e
'
s
 
o
u
r
 
n
e
i
g
h
b
o
r
.

2
0
.
 
R
a
c
i
n
g
 
i
s
 
m
o
r
e
 
e
x
c
i
t
i
n
g
.
 
b
u
t
 
s
w
i
m
m
i
n
g
 
i
s
 
e
a
s
i
e
r
.

2
1
.
 
S
h
e
 
b
o
u
g
h
t
 
t
o
m
a
t
o
e
s
 
a
n
d
 
t
w
o
 
h
e
a
d
s
 
o
f
 
l
e
t
t
u
c
e
.

2
2
.
 
H
e
r
 
m
o
t
h
e
r
 
s
a
i
d
 
s
;
l
e
 
h
a
s
 
g
o
t
 
t
o
 
g
o
.

2
3
.
 
J
u
m
p
i
n
g
 
o
r
 
p
u
s
h
i
n
g
 
a
r
e
 
b
o
t
h
 
d
a
n
g
e
r
o
u
s
 
i
n
 
s
c
h
o
o
l

2
4
.
 
T
h
e
 
c
o
a
t
 
t
h
e
 
m
a
n
 
w
o
r
e
 
w
a
s
 
d
a
r
k
 
b
l
u
e
.

2
5
.

I
h
a
v
e
 
t
h
e
 
b
o
o
k
 
t
h
a
t
 
o
u
r
 
t
e
a
c
h
e
r
 
r
e
a
d
.

2
6
.
 
S
l
o
w
l
y
 
a
n
d
 
c
a
r
e
f
u
l
l
y
,
 
t
h
e
_
t
r
u
c
k
 
d
r
i
v
e
r
 
b
a
c
k
e
d
 
u
p
.

2
7
.
 
S
a
t
u
r
d
a
y
 
h
e
 
s
t
a
y
s
 
h
o
m
e
 
a
n
d
 
h
e
 
w
a
t
c
h
e
s
 
t
.
v
.

2
8
.
 
H
o
p
p
i
n
g
 
a
n
d
 
j
u
m
p
i
n
g
 
)
t
h
e
 
k
a
n
g
a
r
o
o
 
r
a
n
 
f
r
o
m
 
u
s
.

2
9
.
 
T
h
e
 
l
a
s
t
 
s
o
m
e
t
i
m
e
s
 
m
i
s
s
 
g
e
t
t
i
n
g
 
a
s
 
m
a
n
y
 
t
u
r
n
s
.

3
0
.
 
H
e
 
r
u
n
s
 
h
o
m
e
 
a
n
d
 
y
e
s
t
e
r
d
a
y
 
h
e
 
r
a
n
 
b
a
c
k
.

3
1
.
 
W
e
 
h
a
v
e
 
c
o
t
 
t
o
 
c
l
e
a
n
 
u
p
 
o
u
r
 
d
e
s
k
s
.

3
2
.
 
H
e
 
s
a
y
s
 
h
e
'
s
 
a
 
s
a
d
d
e
r
 
b
u
t
 
b
e
t
t
e
r
 
m
a
n
.

3
3
.
 
T
h
e
 
p
u
p
p
y
 
t
h
e
 
b
o
y
 
c
h
o
s
e
 
h
a
d
 
b
r
o
w
n
 
s
p
o
t
s
.

3
4
.
 
T
n
e
 
t
w
o
 
p
o
l
i
c
e
m
e
n
 
d
r
o
v
e
 
b
e
h
i
n
d
 
t
h
e
 
e
m
e
r
g
e
n
c
y
 
s
q
u
a
d
.

3
5
 
H
i
s
 
s
i
s
t
e
r
 
a
s
k
e
d
 
i
f
 
s
h
e
 
m
i
g
h
t
 
g
o
 
t
o
o
.

_
3
6
.
 
M
y
 
b
r
o
t
h
e
r
 
g
a
v
e
 
h
i
s
 
f
r
i
e
n
d
 
a
 
b
i
r
t
h
d
a
y
 
p
r
e
s
e
n
t
.

I
N
S
E
R
T
I
O
N
S
,
 
D
E
L
E
T
I
O
N
S
,
 
O
R
 
C
H
A
N
G
E
S
 
I
N
 
T
H
E
 
U
N
D
E
R
L
I
N
E
D
 
W
O
R
D
S
 
I
N
D
I
C
A
T
E
 
T
H
E

S
T
R
U
C
T
U
R
E
 
H
A
S
 
B
E
E
N
 
M
I
S
S
E
D



LINGUISTIC STRUCTURES REPETITION TEST

Directions for Scoring

1. A completely correct repetition is scored one point.

2. A correct repetition of the structure being tested with other minor errors
was scored h point.

3. Inability to repeat the sentence, inability to accurately repeat the structure
being tested, or a complete garbling of the sentence was scored 0 points.

4. Variance in pronunciation was not considered at all. This would include such
things as: "Santy" for "Santa", "cept" for "except", "gotta" for "got to",
" himself" for "himself", or "emergency" for "emergency."

5. Structures being tested are as follows:

Sentences Structure

noun - verb - predicative nominative + clause
Comparative & superlative adjectives
mass nouns
form of "have" plus got
various conjunctions
unmarked adjective clause's
"have" or "has" used as main verb
introductory adverbial
clause after first pattern
introductory participial phrase
nominalization
irregular verbs
irregular nouns
modals
unmarked indirect objects

1

2

3

&

&

&

19

20
21

4 & 22, 13 & 31

5 & 23, 14 & 32

6 & 24, 15 & 33
7 & 25

8 & 26

9 & 27

10 & 28

11 & 29

12 & 30

16 & 34

17 & 35

18 & 36


